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Conference Program / Programme de la conférence

* The language of the title reflects the language of presentation. / La langue du titre présente la langue de présentation.
The registration is open on August 15, 17:00-18:00 (Main floor at the MacEwan Conference and Event Centre)
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9:00-10:30 Keynote Speech: Dr. Ryuko Kubota (Univresity of British Columbia) [MacEwan Ballroom]
e Transcending normatism in Japanese language teaching: Exploring diversity and its politics
] ] Oral Presentation 1 [MacEwan Ballroom] | Oral Presentation 2 [Escalus] | Oral Presentation 3 [Cassio Room B]
10:40-12:20 Chair: SAITO, Aoi Chair: FUJINAGA, Kiyono Chair : ABE, Sayaka
(DNISHIOKA, Hiromi (DHIKITA, Rina (DOHASHI, Yukihiro
10-40-11-10 | 1hesame project but different language learning in FEDBHEIBT D O AGEOETIEE — P | BIRIT B 2 o) BT 555 ®
| : collaborative digital storytelling projects: Activity JINE BRI RS D FE RS — 8
theory perspective :
(@ABE, Takahito * ABE, Mieko @YAMATO, Yuko * TAMAOKA, Katsuo @DAWU, Saori =3
11:15-11:45 | PEERZAERTRECST D S LW AAGE FEETE B AGEFSE T OBTZEMD A T = X A Not saying exactly what it is is sometimes good
D AEE R enough: the unspecified use of demonstrative are in
Japanese everyday talk
(3NEMOTO, Naoko (3MCMEEKIN, Abigail (®AIKAWA, Takako MacEun
11:50-12:20 NERBEHRESEa—RICBIT DA EEHAT L =7 | Learning outcomes of internet-based reading Differences in students’ error correction between Ballroom
kT O H BT ST comprehension activities in the JFL classroom native and non-native Japanese teachers
12:20-13:40 Lunch - Annual General Meeting (12:45-13:30) Commemorative photograph (13:30-13:40) [MacEwan Ballroom]
13:40-15:10 | Poster Presentation [MacEwan Ballroom]
15:20-16:20 Teache_r Developent Workshop I: Ms. Janice Aubry (Can_ad_ian Ass_oc_iation pf Second Language Teachers) [MacEwan Ballroom]
Strategies for Japanese Teachers to Support Language Variations Within Their Classrooms
16-30-18-40 Oral_ Presentation 4 [MacEwan Ballroom] Oral_ Presentation 5 [Escalus] Oral_ Presentation 6 [Cassio Room B]
: : Chair: SATO, Junko Chair: IKEDA, Tomoko Chair : NISHI, Hironori
(DNAGAOKA, Etsuko * JUNG, Hyeseon (DUSAMI, Yo * YANAGIDA, Naomi (DTARIQ, Kanza
16:30-17:00 (2 bR iizE | OFRERGFETEAA L | (B3 25T APURIZ L 20263k A0 | “Fuzzy” boundaries between the two kinds of
D728 D IEFEIF 5T i —FEEOSEMICEE A 9 b O EFIRgE- | Japanese adjectives S w
(@MORIKAWA, Yuka (QLANGTON, Nina (ODANIEL, Adam = §
) ) [0 | OHEFIAOER %> B L -FH{&E: | Developing digital learning materials for a diverse The role of morphology in Japanese clipping o
17:05-17:35 FUHE RAT O Fs ——BA=2E N U A7 [ | student population in a beginning Japanese language a7z
B —— course 2
(3®UMEDA, Chisako (®MURAKAMI, Yoshifumi (ABE, Sayaka
17:35-18:05 | HAMEICHBE HALT DR PEICKRD LN DHE | AAEMEFED I XA T AELORBFI L ECEMI T 47 v a
N—FHERROBRRZETFOLHRICEZ D — BT 5 <t B AR VIREL > DI T
@DSUGIHARA, Yumi * OHRI, Richa (@SATO, Takahito * WATASE, Yoko @SHIMO0JO, Mitsuaki
18:10-18:40 M8 & 5k 29577747 «F Loy Ai%l‘/ﬁ l/‘y“/“?“éf’st*ﬁk%k L T HAGE- A AR P B AN L 5 Ml LOfHcowT |
DIEAR LRI ZE B O BUBETEDOBLE L H— KiEala=l—Tar7ul I MLIEZH Ballroom

RADEBID 5 -




Thursday, August 17 |
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Oral Presentation 10 [MacEwan Ballroom] | Oral Presentation 11 [Escalus] | Oral Presentation 12 [Cassio Room B]
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Session 1

1L BBTONRA =Y —TIJICETH5EXREFE FEELLEELDIFETARELEZESON
The same project but different language learning in collaborative digital storytelling projects: Activity theory perspective
FEEHE (¥val)—K%)  Hiromi Nishioka (Macquarie University)

Collaborative digital storytelling projects are one of the pedagogies designed to engage learners in co-constructing
knowledge of their target language, as well as to enhance their ability to communicate using multimodal platforms with
peers. Although collaborative learning creates contexts in which learners discuss and share linguistic knowledge with peers,
it does not guarantee all learners engage in language learning to the same extent. Storch (2002) demonstrated in short-term
learning tasks how learners interact with peers impact on to what extent they learn from the interactions. However, in long-
term projects such as collaborative digital storytelling projects, learners may choose to interact with peers differently to
manage the large projects efficiently. Given the potential impact of the task design on learner interactions and language
learning, understanding patterns of learner interactions, the influencing factors, and the process they learn target language
during longer-term collaboration is of great significance.

The aim of present study is to examine the process of language learning in collaborative digital storytelling projects,
in particular 1) how learners interact with peers; 2) factors mediating their interactions; 3) how they construct knowledge of
Japanese. To distinguish patterns of learner interactions, the study analysed how they allocate tasks, when they collaborate,
and what they discuss with peers. To understand the impact of the mediating factors on learners, the study adopted Activity
Theory (Engestrdm, 2001) as a theoretical framework. This study identified how learners developed knowledge of Japanese
by observing their interactions and interviewing them. The results showed four patterns of learner interactions: 1)
collaborative knowledge constructors; 2) cooperative workers; 3) collaborative storytellers; 4) dominant and passive
learners. The study also found these patterns of learner interactions are mediated by various factors in the immediate
learning environment, as well as the online learning environment and external learning environments of the project. The
findings highlight the significance of providing appropriate pedagogical support, congruent to the intended learning goals of
the collaborative digital storytelling project, by carefully considering these mediating factors.

2. MERZERTREICE TS P LOVWBEXRE] OBRZESR
The Effects of Cooperative Learning on "Easy Japanese" in the Class for First-Year University Students.
FEEAN (FEEXF)  FHEEF (EAZERAF)
Takahito Abe (Senshu University), Mieko Abe (Kwansei Gakuin University)
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3. NREHSHEI—RICEITAHEE/HENLa T2 MBI HBIZ DT
On Collaboration among language teachers and content teachers in Content-Based Language Teaching
RAEREF (YD bR I—SKFE) Naoko Nemoto (Mount Holyoke College)
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Session 2

1. ELBHFICEITHBEREDEFEE —hEZRNFEIFERICHT HSREHRE—
Teaching Japanese Kanji to 3rd Year of Elementary School at Overseas Chinese School in Japan
SIEEE (FEKF)  RinaHikita (Senshu University)
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2. FEFEBAREFZEDEFRMDA DXL
Mechanism of kanji recognition by learners of Japanese with non-kanji backgrounds
KH#F (KBRKFE) . ERAEZE (BEEXF)
Yuko Yamato (Osaka University), Katsuo Tamaoka (Nagoya University)
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3. AVA—y bEFERLE-BAREGRT7ITAET D ZBEHR
Learning outcomes of internet-based reading comprehension activities in the JFL classroom
FET—IL -V I—F> (LRI yIKE) Abigail McMeekin (University of Lethbridge)

Finding, evaluating and utilizing information gleaned from the internet is a fundamental part of our daily lives in
this technological age and allows people to become part of an online community of readers and consumers of digital
material. However, incorporating online reading material to diversify the skills, purpose, content, and expected outcomes
required for reading in an L2 context remains particularly difficult for instructors of logographic languages, which pose
specific challenges for readers. In Japanese as a second/foreign language, for instance, 2D (text, pictures) textbook readings
manipulated to contain only the vocabulary and kanji that learners know at a given level are still the norm. In contrast,
online readings present real-life, unfiltered reading challenges of deciphering or looking up unknown kanji or words that
require inferential skills and tools that textbook readings often do not facilitate.

Using student questionnaires and feedback sessions, this study reports on the creation and student-reported learning
outcomes of using internet-based reading content in an intermediate JFL classroom. The results discuss the pedagogical
value of activities such as increased kanji and vocabulary learning, learner autonomy and independence, as well as caveats
such as the overreliance on hypertext (e.g., rikai) and the flood of vocabulary and kanji beyond the i+1 level. Ultimately, the
study shows how an authentic, multifaceted 3D (i.e., videos, pictures, links, interactive maps, audio, hypertext etc.) reading
experience challenges learners, increases digital reading proficiency and provides opportunities for kanji, vocabulary, and
cultural learning.
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Session 3

1. REWEXITH1TD [0 ITETER
"Noda" used in descriptive sentence
AEEE (RIARLAUMIKRENEZEE LV F—)
Yukihiro Ohashi (Centro de Estudios y Certificacion de Lenguas Extranjeras (UANL))

RS TSR 5 T O - BREICB L CE & L7omroEid (B7H,1997; HEFAT,2002; 4415,2007) 73 &%
LD, BEAICHH SNSRI L TV D ElTnx ey, (B7H,1997) 13, ZR TP LW EREICES L5
A, ToE s nsniz2neE LTnws,  (HEF,2002) X, EROICA U FESCFEDKEL
LT, BEBIZEDZ L2 SHET 25 R25E8100E. O] TAVWLNARWERTWVWS,  (£41E,2007)
WX, T OfHIE, HOEFENEEELE L THRZALNLDINENTRL, EDX ) R CHEEEZEFSINTH
HEEZD, LnL, EHT (0] OFWk - BETHAIMERPOBENDL, BT ICBIT5 TolF)
DEW - HREEZILNTED LB 2D, BRELUEHER., BTz s o) Lid, 55 LT H ORI
FETLHEELZ THOM T2 M WTHERE L, ZOHEL (0] AV, &Lt T2551C3H
TR, BMETFEaesE L2VWSESIEGELRFREY (B F) 12, 3T Th s, £7-, BISHEICE
WT o] BAVWLAZRWEA LI, BOROH L HENHECHF LT LELTEY (BT BBECZED
FEALEAELTWIHEAETHD, LL, BOROLLHFENFAKECHELFLFLTFEY (BxF) 2Bt
ALTWLHATH, TOFEBICHELCHELENFLTFEY (&) 2ECHERMSE-01C To)
ZHEAL, MEHHT 2558055,

EEBUN

JEDIHE - @AUE T - PHAKET - ILEEGEL (2000) [#0fkZEBZ 2 NOT2O O BARGEILIENY FT7 v 7 ] 2
—T—Xy hU—7

FREFENR (2002) [BURAAGEOSE T — 072 OFKEHE] fRE

e (2007) [/ 2 OFE - Bt —BIEMEER OB O] < A LBHIR

oz (1991) [HEME 2D <> T TAAFEOEZ DT 4 L AFR]  O>UERE, 113-134.
BHAE (1997) [ (72) ofgel <5 LR

2. BEREBICETHIETHARMFE SN WMETR MHhl ORE
Not saying exactly what it is is sometimes good enough: the unspecified use of demonstrative are in Japanese everyday
talk
F+EBH (FIL/A—4K%E)  Saori Daiju (University of Alberta)

The Japanese demonstrative are has long been discussed regarding its anaphoric use both in linguistics and
language teaching (Kuno 1973, Genki 2011, etc.). Recently, its cataphoric use has been highlighted by Hayashi (2004), who
suggests that the cataphoric are serves as a ‘dummy’ to project a subsequent specification. However, I have found that
speakers sometimes use are without it having a specific referent in the discourse; in (1), M gives advice to K, who has no
time to eat:

M: daietto mo soo da kedo
‘(I know you’re) on a diet, but’
are shinai to honto ni karada okashiku natchau yo.
‘unless (you) do that, (your) health will suffer.’

Though this are has no referent in the discourse, the participants do not seem to have trouble continuing the
conversation. This type of are (hereafter, unspecified are) appears to occur when the speaker does not have an exact referent
but still recognizes its presence.

This study examines 86 cases of are taken from 31 conversations totaling 4.5 hours of talk. They contain anaphoric
(44), cataphoric (21), and unspecified (21) uses of are, suggesting that the unspecified are is common. With unspecified are,
participants typically continue talking while leaving the referent unspecified as if they share an understanding that a vague
identification of the referent is good enough to go on. This is possible because using common sense, participants can grasp
what the unspecified are stands for; for instance, one can easily suggest some candidate understandings for are shinai to
‘unless (you) do that’ including: chanto tabenai to ‘unless (you) eat properly’.



Interestingly, most of the unspecified are in my data occur in two structural configurations, either with the copula
da (9/21) (e.g., are dattara “(if it) is that”) or the verb suru ‘do’ (11/21) (e.g., are shiteru ‘(I’'m) doing that’). These
expressions, thus, appear to have been grammaticized as formulas which allow the speaker to continue talking while leaving
the referent unspecified. A close examination of conversation data has allowed us to discover a use which escaped the
attention of research and teaching previously.

3. BEEEEYAN L FFFEFE LA & DRUEEEZDEN
Differences in students’ error correction between native and non-native Japanese teachers
HIEF (XY Fa—tyYIRKE) Takako Aikawa (Massachusetts Institute of Technology)

This paper examines whether there are any differences between native Japanese teachers (NJT) and non-native
ones (non-NJT) regarding how they correct students’ errors. To this end, I use the corpus data that contain more than
10,000 error-corrected pair sentences, along with information about annotators’ identities. Observe, for instance, the data in

().

(1) [error] %k1%. £HFEHEEANENTT,
(1a) #kiZ, & x - CEERENTT, [NIT]
(1b) BkiZ, & LEEAEN T, [non-NJT]

(1a) and (1b) provide the corrections of (1) made by an NJT and a non-NJT, respectively, and both corrections are
done properly. However, cases like the following need some attention.

(2) [error] ML, MNAHDENTT,
(2a) fifilk, MANEWTT, [NIT]
(2b) *fiiL, BEWVhrHRH Y 9, [non-NJT]

(2b) illustrates an instance of language transfer; that is, the correction was interrupted by the non-NJT’ s English
grammar; the English  “have’ can be used for an inalienable possessive construction, but the Japanese % % cannot,
resulting in the ungrammaticality of (2b).

Another subtle but intriguing case involves a so-called “collective noun.”  The examples in (3) contain the
collective noun Z2 % and the numeral quantifier F. A.. The awkwardness of (3b) derives from the compounding of . A
and % (Abe, 2016). If the noun in question is not a collective noun, the sentence would be perfect as shown in (4).

(3) [error] FAIE. FHIENTANH D £7,

(3a) FAl%. HAFETT, [NIT]

(Bb) ?? FLlX. FAFESWET, [non-NJT]
(4) Fhix, HARGENNET,

This paper provides more of such examples and discusses why differences in error correction arise between NJTs
and non-NJTs, which sheds new light on the importance of teacher training.
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Session 4

1. TEXERRBEIRE] OBRERFETER AL FO=ODOERMTHE
A Basic Study for Design and Assessment of Co-learning in Multicultural Classrooms
KRERF GREFZFRE) , WEL (LBEKXRF)
Etsuko Nagaoka (Ryutsu Keizai University), Hyeseon Jung (Hokkaido University)

7 a— AL DR I K 295 AR R A e LT, TERANEAECSNE N Gr @& s sgin L
TWo, BHARMZOZ (b ET P T, 23 IAET 2320 FEBUTRIT T, HEBIS T EERHfAE 2 (2
LHHEEEED TV MERD D,

ZALAEMRZD S LT, BiEH D iR OFREITOBFIL Tu—rUb - 07 4 A vy THE ]
EMEHEN TS, BUE, ZOHBTEE L L TNERD B KT E THax REEIMTONUTWD R, BHIY - NED
BOE, FEREFE, FHMEEE I AER ERTHRICEE - TE LT, I LICHBEEEOSL L IREN THELR
DORRGEDR AR L TS EEL 20,

LY DTIEFE, BROKRFETIE, ZFe— SV AMEREZ O I L AR IOBELEE TS, BFELA
ANFENE BIZESLTUERTARENTEH STV 5D, ABETIE, ZTOEMKRNRERFETEAX
s DT DIZHBER 2 E LT, 73564 —A 7 U 7o [Hh@Eo 5 o% A (Finding Common Ground) |
(Arkoudis, S. et al. ;2010) <°Z<[E D [Framework for global skills] (Bourn, D.;2008), ATC21s @ [Assessment and
Teaching of 21st Century Skills| 72 EOFFHIZHEIZLDD, [Z7a— Vb« 0T 4 AUy THE] O EFE
M H O HARD RFBE OIS ATREMEICOWTHETT 5, £ L TEZORMRE S LI, HARENOKRFETIT-
72 2 Bl D% AL A TR DO BRI HOW T, T ORGSR & BES = RGET 5,

2. THPT ] OHFEEZORBZ BIE L -REREFHERTOERK BZAENKL, 2AE TEE] —
Report on a Study-Tour Designed to Realize the Educational Philosophy of “ Meyasu ”: What Did the International
Students Feel and Learn in Hiroshima?

FEEE (BEKRE)  Yuka Morikawa (Konan University)

[HMEFESE ODR0T | (TSN 8 2 EET 20T EBII S ET I ERREL LY 2L 20, K
ETIE, 2D L O RREEABES 2 TREZ LoD M) TAC) [HORBN0 ) 0% 2FEBT5ZL%H
F8 U 7= B HUARBR T 238 O B 2 i35, 2 OFEBRITEW AR T 0 7T MIHMABA TN THHERRTT)
ELT217H3 A, IKEHIZEW T Thille, FEIEEE LTiX, 1) HTORARANEDOR| T v 7 Z A a
WIBERRE A< b KFALOTNEBRY 77—, 2) RKITEZERIEE) %#{T-o72,

RS FoBERSHEIC Te v~ IZEAREFE CHEICEY W EORENLE LR DT —~Th b, A
72 TlE, HATOUEMEIE S AAN E ORHIEEZ FI2T5H 2 L THEHWT = ~DERN R T Fu—F 2Rk
7o, BIHICOIRENTIX, FEEIX (5, 22 TORRBROLEDICAREEZH T env~) 2z ko T
HiE E AW, KB “bri~” OBELBRECMNDL ZENTER, T LT, HERITRICER L L
R—RTiE, BlEOE v w2 RAIZZITANTW BLOEEN mIZFEEH ST,

Flo, FE, MU RPELORRIZONWTOT U — 2R LIz L 2 A, FEHEOERWEEFIZE BAGE
FEA~OEHESITEEFTND Z LN IR bi,

COEKREBELT, [H07) 0BT WHEKIT) O L9 RIEBFEHRAR NOR TR T 4 778
ECTERIASELT NI ERERTEN, [REAEH)) OX)ICFEEMTIREZOHTLEY EWnofH
EEDOGIZEBWNTHWCS WEE SRS Z & bR LIz,
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3. BAGREICHBZRLT ABFLEITKOONLIEN " FERROBREZFVERRICEZR S —
Competencies Which Japanese Companies Expect International Students to Achieve-Students Life Experiences Make
Students Grow and Learn-

WHATHF GIafE7 o7 KFEFKFE) Chisako Umeda (APU)

ARLTIE, BARGEICHEE FHET 2EFZEDN TREA T FZAERRORER) 2@ L CHITMiT THa
ANIEHES ) ZHONCT 5, AFAEDHRET I ROFLMEAFAEDEL LN, BATORBEZHHEL WD
BREE L, EEIRE CHEREBRSORMOMRER 28 LT, BEICKLE, e NERET) ) (RIFEZES 2006)% &2
iF, RELTWD Z EE2REMBRTERSR2, 20X )RR LOBEL L2 HFREZ R iz
L7202, BEFEOEHERTIE, BACEICH#E FLT 2 FEEANRE LY )V T HAEDO 2 — 221
@L\&%_%M%iﬁﬁé%&%@@@%ﬁbkhfwéo%E%%#%Eﬁﬁ@%%%ﬁbﬂb\%@¢
THRESNTWDRENZ HER AR OEEZ AW 2188 N E0—>2Th b, KFATIX, 20 A
DZEAEZEXRIC TREAZRTZAERRORR 21 >3, ThaUv—7r— MiErdEi, V—7 v —

X, #AJ2(1999 p63) DIRERFEE T LA B EIT L, REH(Q2013 pA9)3ERL L7 THR 2R 3 FARHMRORER ] O
J—7 3 — b eBRELZLOEMALEZ, REZETRERE,. FRE, o ANE o273y B 0 3-o
OHT TV —IZHEIN, FHEFAT THEANE#ES ) NEEND, RAEOKE, REZETRBREZMEA T
WHZEAELD | BERIZL TV DN EORREANCORD SR WHEH 2 H T HEAEDIE O NEhoT-, Fi-. A&
WZiE, FELEZ LD S AEH] OEDREND DR AS TITHETE W r—2 b5 Y B LHfROR
DR ST,

4. TE] & i) #0279 747 - FLyPOEK —XEMEEDOBUAEOH A 5-
The role of active knowledge in the politics of ‘difference’

HEEx (BEER2KRE) -V UFy (FEXFP)
Yumi Sugihara (Keio University), Richa Ohri (Chiba University)

Ohri « #J5U (2017) TiE, B3 UK TEEZ HF 2 HEAETASOZ L E L TIATEOERIZH D
RVT 4 VAR (T2 T747 - FLoy] E0oBMEEEELE, ZoEicBsWT (77747 - F
Ly V| BRRICIROEENSH D Z Enbhrote, £ TA0OA M=V —%3E5 | FANRHBLL, Zhns4
72bi TR L7220, ZOREASIC TRU XD RNV NE] T2%EREN, FO7at
ADHFT LW ZEROBIRHEICR DL ) EiEndb o, TEHREITEHE2EZ DVERICRSL ) FAERND Z
LR ST,

ARFZEClE. AARNSEE IREL - BRAERBINT A KREOSHELHEED [£3fbaIa=r—3 a2
EWVWIH B E AR GICT D, HERET, %réhtrwv WCBEE#E LT, NV —TFF 4 AT v a o TH
DDA N—=V —ZiEo T2 ENRE Lz TRETHI0NHITZ T DHERICx 256 ([CER LB &
1T-o7,

BRI, ERROT 7T 47 - FLyPIilBIT5 [SUEMEROBORMEICA S | BB EZ R BiTd 57
WIT, THFEICT 28 SV OBLEND, Nva - 7L LOIETAE L SNLZEHEOMOFEL T B
ZDOBINCWE L 70D [SEEAFETDH] EWVWOHMABEZMLUToON - BEE L, TOME, FE2RL T, 179

THERBDR N FH L, IEICKHTHEBEAR2BEMNT 2T FEHNEER N, ZNUEDOFEFIZD
WTC, HIETEHE/ SNHE] ORY v a = 7T 28 E GO REBEMNT EOMTOEEDOH V£,
FLTCHENDOFAEFEOIHENICED L HIZHOBRNEONEH LN LT, SELHE ~DREEL 5T,
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Session 5

1. TEMBRE] ITHTHERREEIILEKLIDOLN —FEBHOZHEEICMEE S -HODEHIHIFE-
What does students’ reluctance to participate in active learning classes originate from? : A case study in order to
cope with diversified beliefs about learning
FEEXFE (RRKF) , IHEX (—FXF)

Yo Usami (Tokyo University), Naomi Yanagida (Hitotsubashi University)

AR, EENCSINT 2 Z LIk o THREE WY AR 3, Ik<iTbhb ko> Tn5b, Ll
Z 9 LI LDEIRIUE 2 R~ TEZ bR L TO R 0Ty, I THREELIE, 29 LEBEURITIED
ETEEND DD, F5 LEBPURIZEDO LI SN 200 &L D, UUTOFRIZELDA 2 E
= — A & S LT,

G HAGEHBEROREE TR Shie [BINRRZE) 2BE L EOhNDG, HAiT v 7r— b - 28
ZIZXY, ZOMORFEITH LML DIPUEZFf > T\ D LIl sz, 34

T — XUV 15RO EOTH, BLOKTHIZ, TNETOREOPTTEZZZ L, KUEZ R ZIToN
TA LV EZCa—%FTo7- (4 Z o —|3FRERYE L ITNOERERIT-T2)

T =B FE  GTADFEEZSEIL, LFhINTeA V2 B a—T =2 biliEahhiti L, 34123k@E LT
RONTBEER L OBRICOWTER 2T 12,

FEE - B BINEMREICKRDL B O LT, [HLonztizmbazr], [FoREL] &v ) s
DESN, 6N E BT [Hii~0#E] (FHAC~LTH HWEW) EW AL ROV TWNER,
OHFI TR z2 6T, TARRE~OREEEA T, —F ERZohoiEaix [ r—72 453
AL EVIHIELE BR/EROE, T —T X R — ORI~ ORI S R SIS DR - T,
SRR E~DOEPFURZ B L TV < 72Dl [~ WfF] 1I2h 2 REI 22D, HEMICHIFF HH6E
B ITN—FRAN=ZHFELFRHLY STV LR TRNPMBEZ 25D ERBEN D,

2. BRILT BDZEBEICHET 5B ARET D2 ILEMDERFE
Developing digital learning materials for a diverse student population in a beginning Japanese language course
FAF ST by (TUTFavia - ABVETRELAFTHURKR)
Nina Langton (University of British Columbia, Okanagan)

The use of online digital learning materials, either as supplementary activities or as a stand-alone course, provides
the opportunity to both respond to and stimulate diverse learners in their study of beginning Japanese language. Well-
developed digital materials can accommodate different student needs, goals and learning styles, as well as diverse cultural
and educational backgrounds. Well-designed multimedia materials can take advantage of on-demand visual, textual, and
aural resources that scholars have argued are very effective in L2 learning (Chun & Plass, 1996; Meskill & Anthony, 2010),
and that allow learners to pick the channels or modes of communication that best suit their own learning style. These types
of materials ideally provide additional scaffolding, built-in or optional, for learners who require remedial assistance. The
materials are available to learners whenever, wherever required, and allow learners to develop a personal learning
environment that leads to increased autonomy and independence (Blake, 2013; Sun, 2011 and 2014). In addition, in an
online environment, it may be easier for instructors to obtain data that tracks and identifies learner preferences for specific
materials, and maps the learner's progression through the course content, enabling the instructor to see patterns that can aid
in personalizing instruction (Arneil & Holmes, 2003). Interactive materials and exercises, both synchronous and
asynchronous, may also be beneficial for shy students as the affective filter can be lowered in an online environment (Blake,
2013; Murphy, 2015). Individual self-study exercises and automated quizzes have also long been a feature of the digital
environment, and may continue to appeal to students who, for cultural or personal reasons, are accustomed to or prefer more
traditional drill-type activities. The judicious and creative use of graphic and textual enhancements, as well as feedback, can
make these traditional exercises more effective (Hampel, 2010).

This presentation will offer practical suggestions for the use of specific software and applications in the
development of activities that will appeal to diverse learning styles and levels of proficiency. Examples from existing sites
like Marugoto that can be utilized as supplementary online learning materials will also be included.

A~ 1 7 < X /Program,Programme
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3. BRERBZEDND3IRAT
Three types of Japanese self-learners
FMEEX (ABEXREE. 7ILAN—2MHBEE) Yoshifumi Murakami (Japan Foundation, Alberta Education)

[EIBS AT A4 & Bl K 5 2016 FE DA, wE, FHEOKBEGHE T, HAEHEHE THEFZEED 10
U LSO AKRBAEENGEAET D ZENHEREN TS, DF 0, 21 R OZEE(L L7- B AESEH OHR O
HC, PR CHAEZZSE VI FZEREEZT > TS DIX—ENC b2 WIEFICRERETHI ELE X
Do
HREILIINE T4 5B L5 HRAEHMOHAGFEOMBEFICA L T4 T ¥ a—FEATE L, A%
XTI, TNOHDA L B E2—NLRZTEEIODFA TERE LTV, 3O5DF A F L. (EkomBEE L
R LD ICHBESCY = 7 EOKRR R EM ZRA L CHES [RY Zay b ¥4 7 IKRHZHESENC B
SHEOWE LSRN, a3 a=r—varETHIEEBLTHAREBEHICOT TN V= x L) 24
T T = AR, Jpop e EF DT UV ER LT LEE U THAEEZEIZOT S [CBLL(Cotent-Based
Language Learning)] # A 7' Th b, MEZORBBLT LHLEINOLD XA FIZENWITHEIND DT TR
<. BAEMCENETNDOERZZEHESHE L L,

HEHEDA VA2 — L TELMEFILIENS BAREFHICH HRERL) U TE FHI720n, — 5 THY
BECHA_NTHEFILIEARE R EH TNV L E2RRT 5T -2 55D, BAREBEHE AL LD
HEZDHET, B BIXZ ) LEEMBEELZLOXEIZHED LT OBbs TS BERH DD TIXRNTEA DD,
KRRORBIZ, T LIEMBEFEIRA X NO LOOEFETNVERIT 5,

4. NEZI VALY DT HMAELE LTORARE-BREISaA=r—2a3 v TOJSLICSMLEZEBERADSE
Bl -
Enhancing life through Japanese as a heritage language -the case of Japanese Canadians participating in a Japanese
communication program-
EHRELC (BER2XE) , BEET (BRVZTAANRLTT7EERSR
Takahito Sato (Keio University), Yoko Watase (Nikkei Seniors Health Care and Housing Society (NSHCH))

WA B AGEH B OSIFICB WL, EEBANCETIMENEIRTHY , ZORESCHEEED ZHHE X
NTW5a, o, BOBEICHEI TFELDTAT T 4T 4 HERORMES, BAREMRADOEWRSITZM S O
78, FOHEBRHEIL G IAN Y ZRETHDER, Wiy 7R~ Z R L L7EmTh o, iz
DR S CTHAGEBEE 22T CWDEDETH D Z ENE, 720, BEi D HRBERNSWD X Tk, shd
FRICFICOTEA L CWZBARGEN, TOHDAEICBWTE-SETII R R, BECHEAINVWES
AN LTzE by, BITE, 602 ITEFMAEHZ TWD,

AW, WOPAARFTFEIC L2 aI 22— a7 al T AIBNTE2 8T, AU AN~V ADME BN
RoN-EFlZ2BL T, BEMICHERERZEHATOIZ LR ANEZBI L CEZALIZE > TOHRENEFS
BRAERTILIZLAZANET S,

BCIMAN—F B —MHIZHDHRY =T ANV ATF THEEHETIE, EENHAECIREIZ21T) Z L Z2Rifte L
FFHRARIEREBANEZRN RO AAREAI 22— a0l I 052E KL TWE, K707 5 L5B8NEDH
HHAR2MITIEE ZE LT, SPRHIE > ARGEEZ G, BEEZ BARL TSI IR, FiITid,
T 7T AN L VHBENRE -3 b 05, Fo, BRAESH HAEITEOREN L oNZD .,
AAGETEEY NTHZ LT, Mo EZERVELEZY LEAILERR N, T, 50 ki E
WIT DDA, BEETIH., LELOATLORNERTZENTED, —A—ADFIZHIMAFEL LTD
HARGED E R A 7w,
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Session 6

1L A28—2y bT—RICHEBBRFAEBBDRABD 7 7 D— B HRAR
“Fuzzy” boundaries between the two kinds of Japanese adjectives
hotF 215 (FILA—FKZE)  Kanza Tariq (University of Alberta)

Japanese has two kinds of adjectives (called i-adjectives and na-adjectives). Along with nouns they employ
different forms (no, -i, and na) to modify a noun:

noun ajiano kuni  ‘an Asian country’
i-adjectivetanoshi-i kuni ‘a fun country’
na-adjective iroiro na kuni ‘various countries’

Based on such patterns, boundaries between lexical categories have traditionally been understood to be clear-cut;
members of different lexical categories are said to exhibit different grammatical behavior.

However, in a series of works, Uehara (1995, 2003) has found a number of lexical items which inflect both as na-
adjectives and nouns:

na-adjective iroiro na/no kuni ‘various countries’

In fact, Uehara finds that more than 70 percent of na-taking lexical items exhibit noun-like behavior including the
marking by no. He has, thus, suggested that the boundaries between lexical categories might not be as clear-cut as
previously conceived.

This presentation supports Uehara’s proposal by highlighting a new set of data from internet discourse which
suggests that the boundary between i-adjectives and na-adjectives might also be “fuzzy”. That is, I have found examples in
which what are traditionally considered i-adjectives are inflected as na-adjectives. In the following example, the correct past
polite inflection of the i-adjective ookii ‘big’ would be ookikatta desu. However, the author uses the na-adjective
conjugation ookii deshita.

‘enji no hannoo ga ookii deshita’
‘There was a big response from the kindergarteners.’(from a circular advertising a community event)

In this presentation, I will give a report from my ongoing research which examines factors relevant to this use. The
factors include mora length and frequency of use of lexical items. | hypothesize that frequently used i-adjectives that consist
of a larger number of mora are more likely to exhibit such a use. This is because longer lexical items tend to be recognizable
even if inflected “incorrectly” and lexical items that are used more often are more susceptible to change (Bybee 2010).

2. BAREOREICE\TRERDES
The role of morphology in Japanese clipping
FHEL-F=IT)L (H)LFA)—XKZE) Adam Daniel (University of Calgary)

Japanese speakers and learners encounter clipped words and phrases in their daily usage of the language. This
study examines the morphology of Japanese clipping processes which are well-studied phonologically (cf. e.g. Petrulyté
2015), but not so morphologically. By investigating clipping from a morphological perspective, my research can help
establish a better understanding of Japanese word-formation. | have identified patterns which can assist language-learners in
decoding clipped forms they might encounter.

Clipping is defined as a word-formation method creating shorter words from longer words. Yet, clipping is not
considered morphological by some because the meaning of clipped expressions remain unchanged (Haspelmath and Sims
2010: 40, 322; Mel’¢uk 2006: 310). My work shows that morphology has a role to play, however.

In Japanese, lexicalised clippings occur frequently (Kageyama and Kishimoto 2016, Nishihara et al 2001: 302),
making the process highly productive. By examining Japanese, my work answers: is morphology involved in clipping
processes, and what are the roles of phonology, semantics, and morphology? To study Japanese clipping, | created a
database from Prem (1993), Jisho Online Dictionary (n.d), and Zokugo Dictionary Online (n.d), then analysed the data,
developing a typology.

My analysis shows three major Japanese clipping types: phonological clippings (1), and syntactic and semantic
affix clippings (2, 3).
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(1) [kyt-ko]—[res-sha] -> kyui-ko ‘express train’

In (1), the compound is clipped according to the phonological principle of back-truncation to create fewer syllables
for more efficient speech.

(2) [kimochi]-[waru]-i -> kimo-i ‘disgusting’
feeling  bad-ADJ
(3) [sai-tei]—[chin-gin]-ho -> sai-chin-hd ‘minimum wage law’
most-low payment-money -law

In (2), the affix —i marking the clipping as an adjective is retained, as is the affix —ho marking a type of law in (3).
Since many clippings retain categorical information conveyed by affixes and follow a consistent pattern, my research
concludes that morphology is a contributing factor in Japanese clipping processes. The systematic description of Japanese
clipping has the potential to facilitate Japanese language-learning.

3. SBLORBUIECETEHRN: T4 723 VItBEFH<EBITONGENKE> DEHDH
How diverse are emotive expressions?: A qualitative analysis of <inevitable situations> in fictions
REPS M (T FILRI)—KZF) Sayaka Abe (Middlebury College)

HAGESE, FRC BRI TUIMEBEO S 2 F MR AWSLINE Z ENRL WV, BERBEMCERICBWTA
BHNZED XD RERVPHDLDIEA D0, Flo, FEENPABLOH DL WIIMMEORRH A BfRE L KB LI &
BOBmEZTEDEIIRLDOTHDL D0, ARFBIZEBMOSTENA Y v NEKRWIZELI Ty =y ho—
HWThbd, ZZTlE, R FW - S E<GRIT LNV > ICEDARED « BEORIUIERZY T
Do
INTITIZIAR T = A « RI~{EME BHARFEOHREZEZINENETIAMELIZbDE QDAY 7 =T % H
W, HEBEERITHEETCa—T s 7 Le, REOFEICIE, 1) NEE B F0», WD) | 2) i
X~ nbZiE DRy, ~ERERLS END, ~ X&) . 3) MENESR (B B
REODBILD) . 4) TL—XELTOHE, 5) oMt GEEETEIRYE) | b DH, IHIZ, TNENLOME
AICBEDLZ a3 THF AR T R MICHLEAITENS bdsk LT,

IINTOFER, BRI 1) X, EBICEEOF Tlibh s Z L 2Mib Th7e< 2) 2B L T, FEORTE
(Bl - HBDKRN) ITE-TE, BN ERNbhoTa, £AHMIL, 3) ~5) OXATHREL ., Uk
FLOBREOER R ST RY =5 0WE A TREhotz, £ho, AV —Fy hEDU Y=L B L,
WEEICA DK ORBUT, GEOFO AR ST, HIEHE DG KD 2 ZBINICHI T T 2BBICE 2 5
LObLHDHD, v — AT L AICMARBN G20 AND 7Y, £ OIERIENHRNZ L Bbhb,
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4. BREBFEEICLHGEFAXDEAIZONT
On the use of verbless sentences in L2 Japanese
TR /Ny 77 B0—XK%) Mitsuaki Shimojo (University at Buffalo, The State University of New York)

HAGEFEHEFIZ L D XBEROBIEIZ OV TUILATIHIENZ WD, LD 723 Bhia DA IEIZ OV Cikagim o
IR, RBEETITHARESZEEICL2BEFRCOFEREZBLET 5, oWICIZE S EREFILHTR « B AGESE
FERGET — X=X W, BEEEH L FGEREEO P EE AMORFEE T, T — v N REFEI S b
59, BEREREE T304, FEE TS HIOERE LA H o7, L1 TIERED DT T H & DOSATRHEE DM
ELTHY, BRSO SBREDORFHEA NI T UV—%MH L5 2% (Kurokawa 2007) , [RIEROMED K LIE E
WFEETEFR N OO, FEHETITEHHUIEMOE ZIHEFT L, F-FRFEEE TR, BREHh
LN OE TN INE TR BERALTZGFE S B o7, UL EOBIZEND | 28 G TITERF Lo 2 Lo A
RFEFEDOIRILICE D D Z L AVREB EN D, AJEFETILE 51T Role and Reference Grammar (Van Valin 2005) %
FAVN, RSN S 2 BRI OGNS Tld /e < B2 LW EIFAIERESCE LTI 2., BEEIRILDO A =X L%
3%,

Kurokawa, N. 2007. Repetition in Japanese Conversational Discourse. ICU Studies in Japanese Language Education 3, 65-

79.
Van Valin, R. D., Jr. 2005. Exploring the syntax-semantics interface. Cambridge University Press.
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Session 7

1. BREHBICETS MF1 & TH)] ORY - BEFEOHEREE & DL
Exposure to wa and ga in L2 Japanese pedagogy: Comparison between learner input and L1 usage
FEH (A>T RKE)  Hironori Nishi (University of Memphis)

Correctly using the topic particle wa and the case particle ga is one of the areas of difficulty in learning Japanese.
Explanations such as wa is for old information and ga is for new information (McGloin et al. 2013. etc.) are provided to
learners, but they may not be fully aware of how the two particles are differentiated in interactive situations. Also, the
author of the present study had been speculating that wa tends to be overused by learners of Japanese, due to their frequent
exposure to simple sentence structures with wa, such as X wa Y desu ‘X is Y.” In order to examine learners’ exposure to wa
and ga in L2 Japanese pedagogy, the present study has conducted a comparison between the usages of wa and ga by native
speakers of Japanese, and wa and ga used in textbooks for learners of Japanese. First, the present study examined the
frequency of wa and ga in two corpora of naturally occurring conversations by L1 speakers of Japanese. The results show
that the distribution of wa and ga in L1 conversation is approximately equal. In one corpus (Corpus of Spontaneous
Japanese), the distribution of wa and ga was 51.8% and 48.2%, respectively. In another corpus (Nagoya University
Conversation Corpus), the distribution of wa and ga was 48.6% and 51.4%. On the other hand, the examination of textbooks
for learners of Japanese has indicated that the frequency of wa is higher than that of ga. For example, in an elementary level
textbook (Genki I, Banno et al. 2011), the distribution of wa and ga was 62.3% and 37.7%. Also, in an intermediate level
textbook (Intermediate Japanese, Miura & McGloin 2008), the distribution was wa: 64.4% and ga: 35.6%. These findings
suggest that the exposure to wa and ga in L2 Japanese education may be skewed compared to the usage of wa and ga by L1
speakers of Japanese. The present study also explores several examples of over-usage of wa that could happen in classrooms,
and discusses what can be done to avoid it.

2. IMBAEZEBICLSDADNER —BDFEOETEEOZE -
The acquisition of particles in Japanese by elementary-level learners - Effects of studying methods
ML#BF (= k/\K%)  Yuhko Kayama (University of Manitoba)

AARFEOIGENL, FHEO ERNKE 2 IET DHEEEL RS0, AAREEOT CHLIEFICEE R E A 5
DTG, BRI L~V DO BIR % L HR SN D08, a0 B0 REE S 1%, FEED Bk 50T
R L ~IVICE - THREESE & RFRICBE 2V 2 228 5 bl TidZevyy (A 2003, & H - B402013) =
EMNBEHEHLNTH D, BIFOBIICED LR E LT, ZEEIIIFORIOLF (MLE « BT I[CERT5
GAM 2001) | ZEMIRBL [T« 2] THEHEORENRMIEND (GEL 2012) | 28 O B O IE%
RIZM BT L (P 2013) R ENEME S TW5S,
ik - EA (2006) 1E, FEE O S FEEHIBRRICI T D BE O BIEOIZBERIESHM &0 o T2 AN IR Tl
o, FHEONMREEA D= LIERNLTWD LR LD, MENIE SHEFEEICL > CEFHEBEBOF
BEMEAOPESEOEBEIIRNZ VA, £ 5 LIEEAERICx L, SAMRER, 5F 0 FEEICL > TR O
BT Z EIXARETZ A 9 hy, /AR (2001) X, SR DRIE CIXEMEUICERNER LT X2 ENH5 D
HIWr S SFUZS W EFRRT LTV 5, 1EROBIFEOFEEICWEORMNH 5O TIE RV NEBZ XL b5,

ZOWFBE TR, BIEEZ D THESHR LSV DFEE 2 TN —T %G oD RIS T ] AR LT,
—DT— MR RS T, b 5 —DIIBFRO% O E ZEMIZ L X E TR T D HIETH D, FEIEEE
AT HRETE B THFOBESRNEZBE L, FHECLDEENE DI NENEHET D, TOMEZESRT, 4]
e FE E OB ARt Dk - BB ERETT D,
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3. BAEBEHEELREEHEL T HIHAERZEENERMARPDESRBEDOSH
Analysis of concessive expressions in oral opinion statements by native speakers and English-speaking learners of
Japanese
FRFHeE WEEILIKRS) , WMEBRLF BEXE) , FERE (RRHNVEFEXFE)
Chiemi Hanzawa (Y okohama Natlonal University), Yukiko Hatasa (Hiroshima University),
Katsuhiro Ito (Tokyo University of Foreign Studies)

The purpose of this research is to analyze concessive expression (joho hydgen) found in oral opinion statements by
native speakers and L2 learners of Japanese. Concessive expression is used to express the speaker’s acknowledgment of an
opposing opinion or the limitation of his/her own opinion. It is an important technique to strengthen the writer’s opinion
because the writer can appeal to the reader that s/he has thoroughly considered other options and still believes her/his
opinion is better than others.

The previous studies found that concessive expressions were commonly used in opinion essays written by native
speakers (ljuin & Kudo, 2014), and the tendency was similar for advanced learners of Japanese (Kudo & ljuin, 2013a).
However, qualitative analysis of the essay data indicated that L2 learners’ concessive expressions tend to be abrupt, illogical,
and too long to be effective (Kudo & ljuin, 2013b). For speaking, there is no study that examined the use of concessive
expression even for native speakers of Japanese.

In this research, the use of concessive expression in speaking data was analyzed. The participants were 33 native
speakers and 40 English-speaking intermediate and advanced learners of Japanese. They were asked to read a question
sentence such as “Do you think that technology made our life complicated, or did not make our life complicated? Please
state your opinion in detail, by showing some examples”, and to orally state their opinions freely. The speech data was
audio-recorded and transcribed, and the function and expressions of concessive expressions were analyzed.

The results indicated that 35% of native speaker data included some concessive expressions, and they are followed
by appropriate counterarguments and/or re-statement of their opinions. However, learners infrequently used concessive
expressions or counterarguments, and when they do, their use of counterargument was incoherent. It was also found that
native speakers used variety of concessive expressions such as “tashikani” or “mochiron”, but the learners were not able to
utilize the common expressions. Examples of concessive expressions will be shown for further discussion of pedagogical
implications.

4. BREORBEEFICEN SN\ EENERI oA -ABRMRLEK —SEEMMETANT—
Comparison of Japanese and Korean Speech Based on Parallel Linguistic Information in Emotional Speech - Using
multivariate analysis -

TEE (B#KXFHEE) Mijeong Jeong (Tokyo Metropolitan University)

HAGEDEE B ICBND /N7 SEENIEHRE B ARGERGEGS (LLT, BARLIES) C#E AN B ARGESEE
(uT FRE L FES) NED XL IR L TV ENZ DR EREL L LI LT% SEEATYE 2RI L C k)
AT9, RSEEANE T8 - B - A FHA - £ 5 TTH) T, FEGEEAC 10 MEOEE (&Y - &=
U K - R - BV s X I - RO - BOLW - BV 2EOTEGE Lto%®@h#aiﬂ1wé
B aWZ BA - BEOREREIC 5 BEREFEERE CTRHMAi L T b o 2R a2 & &K 75007 K Oy Bk &
STEITS, SHIC, SEEMFEFERE T3 LI >TmHBIZOWTEW ST 21T 9, BTk, v b=
IVIINT DFRGFERBEEZHNTA 2 —E 2 —%21T0, EETFICEHN TR T SHENEREZ T T —{bL
IVARST ARG EIT), R, Ko iR E@EEIIZEL AR 3OORTFNEFEELTND Z L
NHHENI oz, BRSO TERIZ, 300873 —ZF L F-TWD, F/2, u bairpghirofT
5&?“?@%@55&:%?5%&75‘75)%@ D Ejo INT EIEIIIIO)IJ'LJ‘U‘L{A‘ ZEBWTIL, ﬁ@ﬁﬁ%@%ﬁgﬁlttﬁﬁ%ﬁb‘@ﬁﬁ
Wi Ebons, WEIX2-o08T IV —IcELEoTnD, /72 BV & 8By NFELTWS, OF
DR DN E D EIRE Lo VWMEN N o 72, 7272 Uy 8BENCIESTIRAN 220 &R ORI A EE LV & 9 &
k%<, BF (RIBLVER) 7200 TE T SEMRFERBONHAIZ WD E WS HBEA RIS TWD, FEE

X TE0 LT &Y b MEXx) LIRCDEAND -T2,
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Session 8

1. BRETIDZEEE D creative writing B A 0D i &
Attempts to introduce creative writing into pre-intermediate Japanese courses
KEEF (FEKXF)  Atsuko Mito (The University of Hong Kong)

creative writing & 1%, TIZFEFOMFE. T oA LWV o EEIRY . SCEMRANE,/ EHLE BARETIIREIND
ZENRZ, FBLFEEHAETIE, BRI, FEETEHEICEEINDLGO L0 FERR, EHNRERNEZR
7T EREIRE 2 TR LB OZI T E W o I ERBIFEI 21T ) 2 &N, £, FEENREIUZB W T
fEFC& 255N OB E 2% LT, creative writing & W o 7 AIWETRENL, E#k. D7 &L HRRICR -
THHEWVWS T —=ZARL DO TIERWinE B s, EEIT PHRICADATIOFEEFITR LT, A=),

FE WREOER E WV o TmAWEIEEI 2 T ANDiRAE ZNFE TITo TETWBHMN, SRIOBETIE, ZNET
DY MAZFEIT L, ZOFERLER., FLRELEEROREO S MR EIZHONT, BELELTWELZNEES
T35,

2. LIRBAXRFEZBEEDOEXICEITHCEMRY EERARHUERBROERZDH ST
On the interface of grammatical errors and pragmatic failures in L2 Japanese
BKEN (Za—3—9MIIKFE/Ny T770—8)  Kiyono Fujinaga (University at Buffalo, SUNY)

The study discusses advanced-level L2 Japanese learners’ grammatical errors, attributed to the use (or non-use) of
case particles, words, and sentence forms, which results in the mismatch in discourse genres, and pragmatic and even socio-
pragmatic errors. The analysis is based on Japanese essays written by three advanced-level Japanese learners and
interactive data obtained from guidance sessions conducted by L1 Japanese speakers to help improve the essays.

In this study, errors are defined as “morphological, syntactic, and lexical forms that deviate from rules of the target
language, violating the expectations of literate adult native speakers” (Ferris, 2011, p3). Accordingly, the procedure was
created to classify the learners’ errors in their writing.

It was found that the advanced-level learners rarely produced ill-formed sentences and the majority of errors were
those in which their intended meanings were deviant from the meaning the L1 speakers expected on the basis of the writing.
In the tutorial, they extensively discussed cases where they found it most difficult to explain why structurally well-formed
sentences do not sound “native-like” (Pawley & Syder, 1987). Such pragmalinguistic errors (Thomas, 1987) are
exemplified by nihon no seikatsu no koto o naraimashita in the learners’ writing. In this case, the learner’s intended
meaning was “(I) experienced a real Japanese life style”, despite the expected meaning “(I) learned about Japanese life
(through indirect experience such as lectures, reading books or hearsay).” There were also socio-pragmatic failures, as in
gengo o benkyou shiteiru gakusei wa ryuugaku ga hitsuyou desu, where the deontic modal creates an imposing tone, not
intended by the learner.

The present study also attempts to evaluate Truscott(1996)’s controversial claim that grammar corrections should
be abandoned in L2 students’ writing, especially the claim that no single form of correction is effective for syntax,
morphological, and lexical knowledge. | claim that grammar is a dynamic facet consisting of multiple components
connected with pragmatics; hence, the effective writing grammar-error assessments should consider all three aspects
hardwired in the grammar.

3. HRrIRERBARER (SDGs) EH/OT-RAE—FEHERED AT
An analysis of the practice of teaching speech focused on SDGs
FE (BfEEXZE)  Jihyun Yoon (Waseda University)

20154 9 H . EHEAILICEBWT [EHageRBR 00 2030 7 = &) NERR SN0, AFEFE T
Bk L~ LD A AGEFEE 25 L LT DEKRHO 7 T A TEEHN 2016 £ L 0 B A TEX -, B ages
7 HEE (SDGs) & -7~ A B —F IR EOFE RIC O\ THET 5,

CORBEIZ. B ME - HSAEBR LR HABEOA L —FAXFAEERBL TN ZEERHNE LT
W5, sF1I5HEBD 9 b, FIRETIZA Y —F %217 9 72 DICHE R AARFEDORIUT OV TR 223505 2 0N,
HrERE, T LTHETIE, SDGs D 17 D HEZF NN S 7 Vv—TT—7 (LLTF, GW) F.OLOEREEIT-
7o MEOMELMHEIZHINT5 &, OSDGs DBEEFER, @B XERE X7V —2, @GWL : 17 OHIED
73U —(LIEE), @OGW?2 : [l A v —F O - Fla, ©OCW3 : BEREM A v —F O ¥ - Fhe, ©
GW4 : U— )V KB 7=, @V 7 AREKLEFOHRNLTH D,
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2016 FFERTHIDOZGHA 94 DSV KD 2 M-GTA D FETHNT L7FfER, B OHIEAL My 7T A1
NEZITV, AV —F O EER, SRR E ULOY R EROEFER LT/ a— Ul v ¥ 22O
TEVHRT-Z LT, HOEH MEZHS, AR OE COWEEREROERNHERINT-, ZHLDOER
LB LEERELAUL, (DWERREE v Rx bt Ebici ATz, (2)A =V —%HFTHZ LT
RIS 2 CT& 7M. (3)TERHZENCE SN Tala=r—ra VW T mnBF bz, BEYHE T,
B DOGHRERIZOWT L FECHET 5,

4. TARARY U T)V] ZIERALE-BARESFHREEOHR
Research on the Effect of "Voice Sample" for Fluent Pronunciation
FF, KFHF (FEXF)

Nobuko Wang, Meiko Otsuka (Senshu University)

HAFBHBICBITAEFEYE X, FHEOaIa=r—ra v EghzmbaEs BT, BB IOMEEY
WCBWTHERZLELEHRESNTWD, HWLERIT 47T —arhb, FLEob0EEWTE
EHAETLT 47 hruA £, FRFEROINEHIETHL VY F—A U7 hIcH S, S E I E0ENn
BIhbhTnd, LaL, @RA Ay bxr— a3 0o oR—X 2 B/ET 288 13, SUESCETOFE L v 40
LICEND Z EMEL, BESCKRIUCET A IR LK C 2B 2 VWORBLETH D, £ 2T, AUF
Ze T, FEHEHENEFERBAENOMN LIV MO LEEE LT, 7eFEST L—2 —2, {FEILHO
T2DIWHERRT D [RA AT ) BEMELTRY AND Z EERET D, —DOEMN 2518 L,
Bl Z I XHIRMIFRRL, CM, B OETT R S IERGHAEME L fmeiii LT D TRA A7) 1%,
BRERBIOERIZE > THERRFEM LR D, ETFEEPTIM L TUEREZERT 20 T oy s h—
ADIFENCHDLT VT 4T T7—= T L TMESITDLZEHTED, [RARP U7 PAEREHEIDS
ST E7ZWmE STV, T2 T, ZHE CIREEDIIZE L CE - HABREEOEF EORES
THHFH, =X, A b=y arREnbREIYE, RENERICO»IPDIES, RS, A—XLEWn
S 7B IR RIIED LN T FEERICONVTHEEENIEMCEEGETELEERE LT, R AT
NV EER LT e Y27 PR—ZAOEKREZIRET D, 2B, AU 29 45 ORFu 508 Lo (C)
ELTHRIREN TV,

Session 9

1. ERGFBEREF DEEE L DUCEEETH—BAREREENDSA TR =) — A VB E2—HDDD
ER—
Designing Classroom Activities to Connect with Students Having Diverse Learning Backgrounds: A Discussion Based
on Life Story Interviews with Self-Taught Japanese Learners
fHEARAF (IFXILKZE) Tomoko lkeda (McGill University)

22— R TZ T IV RIZILDETEF LT Y —NDOEERERIZLY . - ZHFBTSE B0 ik
IERELIED o7, [FRC, BAEHEHRBEICEET2FHEOFEE R LR L, BREOHEKTH,
MZETHARFEEZFIMTFEHER, T —RARX 2 T A NEZT, JIHERNSFHF LD HARFES T A
MATDHZEBB LI L 2o T&EE, ZOL IR AREMEZOFEEEZEZHOMTT L, AL T,
HARGEZMER., WIRZR LB LOWHR L~V DOHARFES T A ASTZFEESAIZTA TA =Y — A4
B a—%TV, 6 0FEE ik, FEIWE, BABHEE~OSNEH, 220D EHEZNT OV TH
L, TORE, FEFELE AAREHE~OSMEBR T, FEH L > TENENER DN, (LD T
[AARFBENDONDHSY] ZERTDHIETHERTAT T AT A DNIEREN., ZDZ L NFEHEFKIC RN
STWNWDHZ ENRDrole, RERTIX, KFTOHAREHEICSINT HF T, xfif TO HARGEM AR 2 <
Mol 24ICER Ly #8508 AARFEZERICMZSFL Tz, £, B=RICBIT A L oM EERZ L
DEITHAZ, TINBMEFZATEDCONWTHRET D, 612, 7T ABKIIK LT 727 7 — FRE
WRZS LI, BET> CWAHERE ZMEELUSNOZEEN LD L HITEK L TN ERL, 5% S5
WZIRIND & TR ENDFHEHEDOSFICKIETEDHEOH D HFIT OV THETT 5,
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2. BIE TELEL DR BRAGIN SESHEBXATOLEN
Learning from misuse of “Seizei”: A necessity of explicit presentation of co-occurring sentence structure in teaching
“Seizei”

BRER (9454w bXE) Miho Fujiwara (Willamette University)

ARETIL, FEEZHFEL T HARETEE CITFEEE) © [H0Ey] OFRApIEEEZSEI— 2D
SATEEL T, dungvy) EIETIHECEH LML, FFERICBT 22O 0 /RO MEN 2552
T 5,

BlEA W) 12, (1) T30 ICHEE LB (BRE 1989) & (2) [7=hiZhy IZHEEIL
7B (Z2%52005) . X512 (3) THOHT) IZHEELZER (MK 2009) =202 F 528, BETE
12 (2) @ 1720370y OBERTHOWLHNTWS (JR2013) . 2D == Z2EWRT S H0En) %,
LT E V= THEZAT D [0V ) &L (2006) . ZDORESCHIRSE (X ANYREXY ] O X ) efEs
WD (Hi) IcHET S EEFR LR (2012) . —JF, HAGEHBIETIEH, 2o 08wy 1% Tatmost) <°
(< TH, HET) EWVIERLE N ODOHISCELITTHIAINTWDA, LEFE BRI TWHWDLZ &
b7, LivL, 20X B TRZ L TEEEE H0En] BNIELLEXDZDTHA I,

Z 2T, AR TIE THWEW ] OBRLEFISCOLNEZ ONT-HBZEEFE S T2 RENER L T
W BT SCEGHT LTz, TORER, AT ILICEANA LI, ZTIUIAAREOREZFRIMH LI L
ol ZEICER L TWe, ZOMREESE X, ARBETIH, IXANYREY) #icnz, AREZES
T2 A T OFERFEORBRRAZERET 57200 & 0 7= TR a— R AN TH LM L BT, BlFE T
W) OBEADBICIE, ZNOOMCE DL AFARTINERH D Z L EBIRELTV,

3. /—hELEBLTHOWMIT HEAEFEEICK DBERDREDIER
A study on listening comprehension of Japanese lecture discourse by L2 learners through the analysis of lecture notes
JEIAXAE (LfsK%)  Fumio Watanabe (Yamagata University)

AWFZED B, AARGEFEEICLD2BROBGEOIMIZENT, My 7 - BTV RAONKE A X SHE
FKHUCHT BN — MTEDPNTNDENE I NE W) S L EBGOIMT A b ORI & OR#Z 545
ZETHDH, NHK INVTF ¥ —F VA ORRLHRORMEDOFM & LTHY, BAREE Lk 7 20554 (FE
FERIEEREE 271 4) BRI, MEFYO/ — N EHEEEWNEHE Ny 2T U AONFICET HEMIC
KL THABTELLWHI XA DFERETFT—Z L LTHWS,

TR, BRICBIIEROBNNOEEZ EES FEHMEZHE LT/ — MIEX LD TV EEZEZILND
2N, /NB - R (2007) IZFDBEOFENNY D—o L LTAZXSHERRELFET TS, £, #BORFICE
DA SEERBOBEEL LI, EEORGERSCSEERNRZ R T ZENET LN TWD (B - Bk
2010, Z=2014) , AWFE T, EROFT IZNUBKEE] X [INB~DIEWA 2= RREOALXS
BEBICI > TERTRENDS MY Y « BT U ZAICHLT, ZHED /) — MIINODXLONEREZIN TN
HMEIM, FLT, TONENKETHD EWVWIH A X SHERIUCEET HHERNELNLTNDINE I EWV
HZ bl EEAWENSBICIE YT BT U AONEER D BRA~DEIENE & OBEEZ ST 5, ST
DOFER, A ZSERIUCEAT HERD ) — MIEDPNTWDEZHEIL, FOEBPERLEROL SR LD T
HoThH, WUIRREIZEEZENTWNALEWNWI ZERbroT-, I/ —hERIEZLEDOBEEEZSHT L, HARES
BEA~OPEMFFEOREIC OV TELET D,
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4. BRABFBEEOOBEERT —FICRONIXKRRBEOME—RERR - B - BR/OTLAITEELT
Problematic sentence endings in Japanese language learners' oral presentations: An analysis of the discourses of results,
discussion and conclusion sections

NAKEAE (RREEXZE)  KERE (RRSVEEXRFE)
Maki Yagi (Tokyo International University), Tomomi Otsu (Tokyo University of Foreign Studies)

FRLALOOEERETIE, 5T —<IZOWC, T—HEZIELEY ., TZSIH LY Lans, g
ERRBHZENROLND, £ TiE, BILESI O EZAMICKBTA2LERNH DD, FOXBBHEINT
RVOEARRITZ D, BIHESEZRT A Z LML SITEIERENTWAR, EEICHAED QEEE &~ -
<&, FNET TR, EOTDNESOMIETIHONI o722 E O ERT 2O L I bRz 5, %
¥ET. HODOMIBENEZ R T DICHERUREBRR L 2HE T 2126 Bb o, EERIQIT@EYICHERT 52 L
NTEXR, £ZT, AFZETIE, FHEMBE - BRBIOWGROR L GICER LR DL, DEERERZ O L,
FEEEZED XD RBEENAELC TODNEI LT 5, Sfrtgd, 12 0 DBERE (& 15 9RE) OfkE - &
BB XOF BRI CThH D, EED 24 BRI ICRERIOEANRNHEY 2 EFTEZ/HE L, 20K, ERED
XA, BEITCOVWTAREZED L ) RHMICE S T-O0EBE LTz, O ofEE. OESORERSE - &
Br HoFHICIHPLOTHLIPOLIICERDE, OBL - iz ELLFRETHLI VO LI ITBRRD L
I 2ODMENRH ST, Ok, THEDOHEEZ ZORIRLEZ) OLH7%, BHOITEITHLZ L %
RTEMELZHON TN NI ERFKRE L TEZALND, OTIE, [&EB26hD) 6525 ol
RKERZERET, MTEEEZHAVTW, E5IC, FOXORMTERIL., Emt E L OHNMNBEBIZENDL Z LN
bmotz, 2. BHDEETHDLZ LR L TUIWDE N, WURFHRLZBIRL TWRWEDIZ, REKRZHE]
REH 250 R 501,

Session 10

1. BE - FBEFEOEYEEBA-AREOZVOMESE-AMXERTO TBXREDZVEZEL THEED
BABTATC b OERENDS—
The possibilities in Japanese language learning beyond the native-non native speaker boundary: A practical application
of ‘connecting with societies through Japanese language learning' project
BERTF (RF¥ILKE) , XBALY (KEXTKF)
Yasuko Senoo (McGill University), Midori Amano (Otsuma Women's University)

KERIT, DT FORFOH BB ARELEE & BARORFD BAGEZLOFA L OB T 2014 4 bk
EELTWEIF U T4 o0 TBARGBEOFZOEBL THALBERL e Yo s b 250, AAREHE - BA
FERHE . BEE - IEREERRE S WO REY 2 A BAREDOF OO AEEMEIZOWTE LT D,

A7a =y NI, FOEMECHE EOMAEERICL > TREZAEHTHD LWV IHIERICESE, K¥ET
Bz Bldt s LB oD Kol sz, B o5mTE IS8T 5 CMCHERITHSHFERL D IO
RWT AT T 47 A A ATREIC T 5 2 & (Sat0,2009), 3 < TE SN FEARAE EELERIF ] 2N R < SINE O FE RS
% wEEIZ 3% Z & (Karn,Ware,& Warschauer,2004) 72> 5, Rt FEIIA — o7 a7 e L, 1) HAGE THEER
FEIZOWTEEY AV, 2) HEEOMEENEZ PRI TO B ARGEMEH - FE ORISIREIC OV TR RASH L
Teo BT HFOFAETEICERETHE ML, HENICERXICE L DT,

Tav=l hEEL, MPEAET—OOSHEERBRGIIH LEY B TRH D2 L, BONEET 4200

BB - BARFEFEHBIERMR L O TN I SIZRSDIT 2, FROMAGEFEEIZE > TE, B8 - JEREED
B ABRT-AARGEHEHE S LTORCAERT M L leodo, [HIE 7 VIER CBRARME N B2 250
MEA~OARLZR, [H2 5 - BRONDM) L0 ) ERSIRIRS | /35 - FEREEFEH OFH 0 2B 2 12200 R
HILHAIC o7, BARGBHEL T T BARBFHEOER L EROER (RIS 2016) ([THi7- kit S
MARETH 5,
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2. HREDUMNDZE-ODBAREHEF—REE I YDERELIL—TY) v I FFHEDRIE, 5
Japanese Language Education to Connect with Society — From the Verification of the Practice of Play Production and of
Rubric Assessment
MAKEEF (AMKZ)  Noriko Matsunaga (Kyushu University)

X ENLHRRORN DD OEERIITEIL, Rk - BB (2011) . P A Y (2016) 72 E% < OFRED
MENTETWD, LnL, ETETHEMIL - 2T DS OBBITH L TiE TR - 2840 - )
MEDEHELRS>TND (FH2016) ., ZD7zd, AEETIE, (R L OBRE R 530, FEISE &V )
BRI A, R OFEIT I TE DI 2R CEMR 2R R AR/ D, 78 - R LEZ 2L T
TR L TS 2N TEORAMAABEBAMOERR LD S LT D, EEOMRIT, SEROFEAE,
REFAET, NXHERZESBO/RME BATEAT OE#ELED | SUENEFALBAREO R R0 Z T A
NI, ROEEED EHRRITEB T E 2B 2 AAATET ) 27 L2 L, RORRZHE
WL CT&E e, TNETOZ A7 AES) GHd, BUVEOOHT - B, BRK) OO0, FECHEOIL
PO LV HTIERBRE SN b OO, R, BE, BrfEz & D00 E W 5 K TITRENE> TV 5D
(fa7k 2016) , £ 2T, %, I a=F—va VEEDOHRL LT TEERM - 280 - Bt 2FLhike
LTARFETHEH SN TOLHEIEY GRUEZ RS 2720 DRELZ BB TIT O EHTEE) tr—T71 v
7FHlE (FEFEESVBEEAELIRIOICHEREL, B ORREOHAE 2 BAMERICI VD L) &
FAIr, FEEAT T, BEREDOFEHEIZLDV—T7Y v 7§l L iEBRCEZ o0 L7oRR, REEIZIZZh
FTHD Z EPRNEETH - 7o ieCRE, BmtEom LI —EDOHRMENDH D 2 L AVRE S L,

3. FEEMEFEELT : FRLALTOI=HEITOC Y FOEA
Promoting semi-autonomy among students in an intermediate-level course through mini projects
EBMF (/—XITXRUKE)  Junko Sato (Northwestern University)

PFEREN KDY, T TICAARFECaAI 27— a UARND LI > TWAFEEEN, Tk~ B~

ENEMZL T DI EEENRRAIRIZR D, BEEEEZMAEDE C=aT v A (&) #HLED
UL ESENTED Pl fEax RO WTHESDOEZ ZinBc iR nTcEx b ko1
RoTWTEBDIZiE, EbNiZta2xbAlZ 2L TV B TIIR TSNS, FEHOERMEL VI M
o b, AIBLICEEBESIC WANRERE (HARE - BASUE - BAZO L ONREHA TR EHLT 5) )
(FHEE 2016) ZE O DL HMIT /R DTEAH 9,

FO—F . EHEMEFED, 1FLALEOFERTIIEKR LI HT 5 EROBREL ITE O, HREREKRTH
0. WIRRSCEE B DS T2 N OFEEENRE LR L~V ORETIE, VIR X Dm0 ERR
HAE G MEZ2 D,

T T, HRE (TER~0LOB] ) ZRICULERERELZ KU LN, PEHEOHARGE - HAX
b« BRICRTDEZT - B, KOFEEOM 2 AR FEICEE> T\ =i, —HFE2EBLT, 1=
‘ozl e X7 AMIBEALTAHAE, —FHEITEE - b, B ITESEERGR. S H IR
ETIIHbN 2 WVHEREORICBEE ST D LW IOHBRTH D, £z, TOMERERETIX. BA/ T /T
— T HREITH T LI Lo T, WROHEHTZAER (L TUIWT w63 2%) 26NMERK (o0
AAGEZ T T =D R TE L) [>TV O DOREB R THEEEoTm, AREETIIZEOBEEE L
BAITOWNWTEE L=V,
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Session 11

1. BEOHAN -FBR— I+ VFICLEFEEROERHM T -
Enhancing learners’ awareness of leaning contents by utilizing portfolios
EEHEF (LRTYyPKRF) , BREF E@ENMEFEKXE)
Yukiko Yoshizumi (University of Lethbridge), Ikuko Kurasawa (University of Alberta)

AR, BARGESBICBITS 8% 4 — 1/ I —] (Holec1981) DM EMAZEH L, FEHR— 7+ U 4%
I EANT DRENROND LD olz, ARRETIZ, BREDFT XD IEICB T2 EFR— 72+
TOEBREZTDH, KT x7 FTlE, HEITBIT D HAGED EE S0 B A UL & OBk B AGES
BIZEDEIITHEBELGZTCVDEONERDLT-OIZ, BROKRFZOFEREREZ L DT X ORFOFEEZLE LT,
HAD ARFOFERENRE SEL LTHENTLHEMICHAERFEH CE2REICHS —FH, BRF, C
KRFFHEEE LTCOHARBEZEATIREICHY . %H 2HEICH > TH, B RFIIHARGERGERGS LR
< JEEL, FHENDHARGE - BASULIZSIN DS N THAEME., CRFITHENTO HAFEOHEH
SUAVARBR OREE DN IEF IR O N TWAHURICH D, Z D SHEHOFLEEICL AR =74+ VA DOEBEREDL
B LY, FEEOHENRE LW OO HKBERE~OEHLFEA N T T V—0EEME G EEAETH LT
59, FEET, HFLAVEBICELN T F 2y 7 v— AW THDH 2TV, ARV R 72, £
oA A E LT, SUBIRBR Y — MIBEN TOSUIRER Z sk LT, BRI B ARGEFSE R — 7+ U A
EER LT, TOFR— b7+ U452 LI, FEENFHEEAAEOPIZB T O EEANGaI 2
== a VOEBIZELESEDIIIED LI REBP RSN D DONIZHONTOERDHT 21TV, FEEDE
HOBMOFEE R b T T V2O AT D,

2. BAREZFBTHHIGVEBEOZBEHHOITOEIZET MK
A study on the motivational change of Japanese language learning for learners without motivation
HEREE (JbEEXZ)  Takashi Yokota (Hokuriku University)

AHFIETIE, AARGEFEHEEL 2 VWHPEANBAREFEHENAARE T 20 eb e, O X HICHARETH
WIZOWTOERESITNZL L., TP LEFEEE ] om0 NEHLNCTHZ 2 N ET 5,
SEREFE I T 28O T3, FEEOFE _SEERICEELEZOIRERERTHL LS TND
U 2004) , 2078, BEESFEICXHT 2MONEESIT 2 H 557/ E L TS L2588 1220090
EENTWD, LoLaensb, ETORARBFEENAREFEZEZALTHDLDIT TlERW, filXIXHEO KX
FCHARBEEZFATNDIRFEAETH D, FEOKFARGIE CIXFENHET LFRHIAFETE L LIRS
VW (BfE 2003) . HAEDUANAOHEKZZHLL TWIZHEL LT, HAREBHLEZSLMEICAF L, HAEDR
BEBDDLRFEL VD, ZOL D RFEFITAARGEFEICH T 2E8ENITE A ERNE E BARESEZ1TO
N, AARGEZFEH L, AAREREIABRNIICAK L, BRICEFZZ2T2F4E b0, A TRIRLIZHELTY
VDI, EEMTCTAAREE v AX — L, BRICEZET2FEEXLEDOL)ICKRFFLEUEZ DA 5 b,
FEOBECTHARBEZE T 2HEN EDOLIICBL LN ERET S Z LIk TEEFOEESITHIC
DWTHD I LINTX B,

2T, AW TIE, BHARGBEFEHIES W EEEFEO AAREFEHOME ST N ED L IIZE{LL T o720
MERALCT B, BEOBLIZESE YT, MAOEIOBAIZER TS, B0 {LIcBILTCED L DI
ST REIL L TV o720, ZOZALII T EBEHE L TWeDh, BTt 7 v A& 500023
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3. BEEN A+ —HIEICHELGRFIIVEGEDNRLANLICEVWTHEMEIESYR—FTE500 : ERIZLD
BERERE
How teachers can assist learners to acquire skills required in the 21st century in elementary Japanese courses:
pedagogical implications based on an experience
EBZE (4 =—)LK%) Aoi Saito (Yale University)

Due to technological advances today, people need to deal with frequent change and complexity (Tohsaku, 2016).
Language teaching can address this challenge by shifting from merely teaching language toward teaching language to raise
people who can survive in the modern competitive world. Information technology(IT) is a key to making this objective
happen (Saito, 2016). Although current language teaching, especially beginner levels, tends to focus on grammar
instructions because of the tight schedule, language teachers should incorporate a new goal into their teaching. We must
foster learners’ creativity, autonomy, problem-solving skills, and encourage them to go beyond the classroom to connect a
variety of people while employing IT tools.

The new task, called video project, was created and carried out in the academic year 2016-2017 to move forward to
the new teaching styles in the Japanese elementary course at Yale University. The two components of the project are as
follows. Groups of students make promotional videos to attract Japanese college students to visit places in the U.S.
Students in America share the video online with students in Japan so that Japanese students can watch the videos and offer
comments to American students. Four elements were emphasized based on the goal above. First, learners freely chose
places, contents, and materials without the teacher’s intervention to ensure learners’ creativity. The second feature of the
project was to encourage autonomy and problem-solving skills. The learners developed the scripts for their videos based on
feedback provided by both the teaching assistants and classmates, instead of depending on the teacher’s assistance alone.
Next, the workload of the project was planned carefully so that it was feasible for the learners. Most importantly, the last
characteristic of the project was aimed at going beyond the classroom to promote mutual learning in two different cultures.
During the presentation, I will highlight the challenges of this kind of task and propose solutions based on the experience
gained during the project. Additionally, feedback from students and suggestions for future activities will be discussed.

Session 12

1. THEFEEMN FEDKSITRA TV ON-BAENDOFFEEEREL - ZMICHTSH/EOLE
— ’i— BLT-
An Analysis of the Influence of “The Native Speaker Fallacy”: The Review of Papers on Non-native Student
Teachers/Teachers in Japan

BREE (BEMEXY)  Xuejiao Sun (Waseda University)

SNEREHBEICBWT, TREEEEEEM MEH SN TALY, BARBHEEOES. HEEFE NG EShHE
NPEDAR TR SITFFICHTER ST g (112012 72 &) . BHAREWNIZEIT 2 IEREEGE © B AEHE ZE 4 H
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2. EBFBELERR—YRBHOR S 2 O—DFELEICOVTO—ZFTR —FRBHNWR S O—ERELEFO—
DR REE-
One Consideration regarding the Strategic Similarities between Language Learning and Sports - The Contributory
Possibility of Comprehension and Acquisition on Cognitive Strategy -
ZEESE (EBREEHKE)  Nobuyoshi Asaoka (International Christian University)

SHEEBIE. KL< AR—Y4 @&ﬁ@%%&ﬁ@bfv%&%bﬂéo%%éﬁét AE#E A 0
Ttk o THE LT AL, SEARICH AR—YOBEICL Y TITE S, Mich. UIFEENREED
B, RONZFRMEIRAZ TGS, SUEOEM S~ LTRSS OMLEMN S 5 DI, BEROFBERSST =20
TGy NERABE, NU—ZEMATHE, ary ha—RBENIRL50L LETWA
SEFHIIBWTAZBIAA T % U—I1, &@ioﬁxk7&/—ﬁﬁ@#\§%@% R HEE,
NS & D— K L—= 2 T ORI \%bﬁﬂfﬁnéhféfwéoXF75/—%®%@#iD@% z.
;D$< FUELL, XY EARMIC, LVERMIZ, FHLORRICEZVBELLTWE2ICTH20I1C, &
BEMNE DR O1TE) (Oxford, 1990) 72L 9572 H1E, < OFEEMENH LA THD AR—T| %ztm
%$EXL75/w@ﬂ%i HE R OB E T LWVRIEE 5 25D TIXRWEAS Iy, FEENRED LD
WCHERfRTAUE. Fo. BRIA EDO X 5 ITHRETNIE. KV RMICSEESEMEE SN D T, SEFEHOMR
WD,

Z T, RBFETIX, SEEF
INCRGR T 2% Z & ik, £ D

e 9: X‘l‘ VOEICB T DA T Y=L, BB O 2 AR
EHOFREEZER S,

3. XEHEHLHE— [BFHRI ZEMELT
Linkage between literary education and society: a topical excursus of “Boshizo”
A (SCESLEEKRZE)  Shudan Lin (Wenzao Ursuline University of Languages)

Teaching Japanese literary writings abroad is an important concern in overseas Japanese language teaching. It is
particularly so when treating works that deal with issues of war memories. When guiding students to read closely and to do
in-depth analysis of modern Japanese fiction, such type of encounter and experience becomes almost inevitable.

This paper will target on Hisao Juran’s story “Boshizo” to analyze the reading act of students. It will form a type
of discourse analysis wherein students’ historical consciousness and their understanding of the social background linking up
to the social mobility of the time will be investigated. Broadly speaking there will be an investigation of the specific
elements in the extended texts and the links between the text and its social situation. Indirectly this paper will loosely study
the narrative by providing a sociological perspective with the study of speech in its social setting. This will also be a review
of the social function of the language of students’ reading of texts and informational structure of their language in
expressing the war-time memories.
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™A X —ZFEFE | Poster Presentations / Affiches

[P-1] BAREBFEICE T HECH A EBTETREDERICONT
The Relationship between Self-Efficacy and Homework Completion in the Japanese Classrooms
MAEI (TXFHYRAKREF—XT 1 U8)  Yukie Aida (The University of Texas at Austin)

This poster session reports the results of a survey exploring the relationship between students’ self-efficacy and
homework completion. It will also show how self-efficacy is associated with students’ beliefs about the effectiveness of
homework in improving their various Japanese skills. According to Albert Bandura, self-efficacy is defined as a person’s
belief in his or her own ability to complete tasks and produce desired outcomes (1998). Students with high levels of self-
efficacy are more likely to form a stronger sense of commitment to complete a task and to expect successes. Kitsantas and
Zimmerman (2009) found that students’ course grades were significantly influenced by their homework experiences. When
a student feels confident in producing a positive result (completing homework successfully) with their effort and when
he/she feels responsible in completing the assignment, he/she would be more likely to receive a higher grade.

The purpose of the present survey is to gather the information on how students of second semester Japanese of a
large state university experience homework assignments (completion vs non-completion) and to see how self-efficacy
influences students’ motivation toward homework completion. The homework assignments include both paper and pencil
type and online homework. The self-efficacy scale adapted by this study was based upon the General Self-Efficacy Scale
developed and revised by Schwarzer and Jerusalem (1995) and adapted to 26 other languages for various research topics. In
this poster session, this presenter wishes to provide Japanese teachers with some ideas on how to maximize students’
learning and accomplishments in the classrooms.

[P2ATIoF—TFTATUoTAT1DERMENLEZDBRELE
Japanese Language Education and Diverse Gender Identities
AHFXAKE (B> bKRZ) Jotaro Arimori (University of Toronto)

xS BB ENHL AL D AARFBEOHRICE VTR, HETD % BNEEEH O - FEAIMEE.
BORRIME S, FHEMERESICRE L, O NMRASCENEZR LD ZEDRNVEIEZEZLTNDLITHAS D, HMHE
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Al AAREH BBV T INE CEBRBINTEEY 2 v A —TATFT T 4T 42 BEMEIT. FEHENEM
OMERFRINCED HTRZL L THFE TELIHERELZEZ L2, HOREDOOLSELEEZXDTEA 9,
AFRETIE, BHEREGEEZM ) 7 4 7T XX IV L SEFEEEBLTETAT T 4 T ATEROBLENG, BAR
REMIRER T OIS BTV, RO EEEIC L 5> TFEE EIREEIC7e 0 2 DL L, EDO XD RHE
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[P FHBZED-ODEAXILEHED Y SRIZEITEHIL—T) v ERAWEET - LAKRUREE
Peer Response Activity Using Rubric in the Japanese Culture and Society Class for Overseas Undergraduate Students
BREFEF (FERFKE) Sumiko Fukuoka (UMDS)

HAGEHBICBITDAET « VAR AMIEIL, 1ECHE CTOHAEHRESEE 208 L LI OBRE <AL
N5, EXCHBELUNTOHAITEEDTEMNT, ZHICAL—TU v 7 2 HOERIZIEEA RSN, Zh
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1 7 N—TEL TS T NV—InhivTiToTe, FMEFAE (FEAN 124, XM TAANTHA) X, ZRETIE
BT - LARVAENTIL E LD, v—T VY o7 2 HWIIEEIORER S 7evy, A HARGEREIIIINZ
~N1 LV TH5D, THARLEHSE] 27—~ LTEHF MELEEL, KIZ, EI V=TT,
BT« LARVAZITWD, FECEELS, ZLTERRIC, ZOIEEIZ 50V RY, £xDOL—7Y v 7IZHL
AR T D, —T U v 7 x GRERRCE - Rl CE—-NE - k) T TER &t
Wk Txfa6 /1) TRRICkd 28 ) ORERS5HEEANS Y, KiEMEL [40~60%] [60~80% |
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ZORER, TEAEFAIL RPN XE-FR < RIS T 58] OFREDN 180%LL L) &<,
N NS ANEFAEL [FRENe SCE — N - B OERED 140~60% ) NENZ ERH LIRS T,

[P-41 BEED Y FRITHIT B THR— MEB—IREDHRESNICEDNT
Forming Rapport in Language Classroom - based on the Analysis of Classroom Discourse
EE#k (EAINTIIIKRE)  Midori Indoh (The University of Kitakyushu)

AEFEHBIZB VT, HEOFEF KT D7 4 — KRy Z{TEE 0 7 AEEICREREEBEL 525072,

T4 — KRy 7 LI RIICE TEREEOBZRE EZIT AN . TSk LCHE, hE L, #tple
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[P5] TLARA YV RTRMFUS A VEEEIZRAITT
Designing Online Placement Tests for the Japanese Language Program at the University of Calgary
BILEEF REEGF Pv—TBF (ALAUY—KXZF)
Hinako Ishikawa, Yoko Kodama, Akiko Sharp (University of Calgary)

EBSATE AN T L7 HARGEH B 2005 FOREER LD L, VT X TiE, BAFEa—ZAZBEL TV
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AGEFEBENZHL L TRTEY | HFxrp=—XIxHSHEDL T L —2 X FOMLBEMENRHTE 72, AT
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[P-6] BARFEFEEOHZLLEZEICHEAT SR
Research on Classroom and self-taught Japanese learning
DSRAFTANDIH (HRAF 1T 2KRE)  Izumi Krasznai (University of Saskatchewan)
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[P 7] HZK #E‘%t EZK; unnﬁ%0)1ﬂﬁ$ﬂzo)tt§)k
Creation of double consonant for comparing Japanese learner to Japanese native speaker
h#HETF (FEKXE)  Yumiko Nakagami (Senshu University)
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[P BXZELTHLLWBECDZES
Making new self in study abroad
RILERF (EEKXKY¥) Akiko Nakayama (Saga University)
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[P-9] BRZEIO S —Y 3 VEBEXEL R T LOBREHE
The Development of Japanese Collocation Learning Support Environment
ME5IE (BIRFK=)  Lieh-ting Shih (Kainan University)
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[P-10] 7 AR F v /A MBEREDDBNYICELPBRFEDERV
Cross-Campus Learning: Connecting international students and high school students
MHAF (GEEEKRZE)  Mitsuko Takei (Hiroshima Shudo University)
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[P-11] THEEBYR—E—ITRELHEN] ORAFDEVN  H#EEFYR—F— - BAAI—T—H—0DFEYH DL
The difference of the meaning of “The Competency for purilingual supprter” between purilingual supporter and
Japanese co-worker
EHEF (EMAKZF) Atsuko Takei (Shinshu University)
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[P-12] 24 ZEH L -ARELFEEICHT HEMABIET H D —World Japaneses DiEFHE S & 12—
What are the aims of raising awareness towards diversity in Japanese language and speakers? Insights from the
discussion on World Japaneses
KAMEL (REREMERKXE) | EFHEF (FYUXbUKRFE) , BZHKE (IOVET7XE) |
WEF (A—IL U KRF)

Kazuhiro Yonemoto (Tokyo Medical and Dental University), Tomoko Shibata (Princeton University),
Asami Tsuda (Columbia University), Hisako Hayashi (Carleton University)
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[P-13] BAXL#ZSFEEICC T UBEE ESHA HH
How do you teach Studio Ghibli's feature films to foreign students learning about Japanese culture?
KFAHPE (FEEKXKE)  Miyuki Yonemura (Senshu University)

For some students learning Japanese or learning about Japanese culture, their motive is encountering Japanese
animation including Studio Ghibli films. On the other hand, for most Japanese people, Ghibli films are so familiar that we
are apt to miss a lot of major issues in them. For instance, some Japanese students used to watch the DVD of Miyazaki's
"My Neighbor Totoro" dozens of times in the days of their childhood; as a result, the contents of the work are so self-
evident for them.

Ghibli films have acquired the position of "basic education™ or "national movies," so to speak, among Japanese
students recently. | believe that Japanese teachers teaching about Japanese culture to foreign students might have the critical
acumen to discuss the cultural representation of their own country. Therefore some methodology is called for.

This presentation will focus on examining culture through studying animation. | actually teach foreign students
who have come to learn about Japanese animation and culture from foreign countries--particularly China and Korea.

I will notice peculiar matters in Ghibli films and investigate appropriate teaching methods for Japanese animated
films. Hayao Miyazaki, a filmmaker for Studio Ghibli, made films from stories known all over the world.

A~ 1 7 L /Program,Programme

34



